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Instructional Strategies for the Classroom


Identifying Similarities and Differences

QAR – Includes 4 types of questions

1. [image: Macintosh HD:private:var:folders:9x:_jgfzng1191crxd1tdz1_fwm00389q:T:TemporaryItems:QAR2_300.jpg]Right there – Literal questions whose answers can be found in the text.  Often the words used in the question are the same words found in the text. 
2. Think and Search Questions – Answers are gathered from several parts of the text and put together to make meaning.
3. Author and You – These questions are based on information provided in the text but the student is required to relate it to their own experience.  Although the answer does not lie directly in the text, the student must have read it in order to answer the question. 
4. On My Own – These questions do not require the student to have read the passage but he/she must use their background or prior knowledge to answer the question.  
· The students read the passage or listen to it read aloud.  Have predetermined questions you will ask after you stop reading.  When you have finished, read the questions aloud and model how you decide which type of question you have been asked to answer.  Work with students on how to find the information in the text to answer the question. 

Sketch to Stretch – Encourages nonverbal response to provide a framework for interpretive discussion of text. 
Students read or listen to the text.  The teacher asks students to make quick sketches (realistic or symbolic) of something related to the text that they found interesting, important, etc.  The teacher should announce and enforce a 3-minute time limit and remind students that they can make graphs or other symbolic representations rather than pictures.  Then small groups assemble. One at a time, group members show their sketches to others.  Each student invites others to provide an interpretation of the sketch: “What is this a picture of? What do you think I found important/interesting in the story?”  After others give their interpretations, the illustrator in free to comment on the sketch. 
 
Frayer Model – Provides for a thorough understanding of new words.  Students are asked to provide a definition of the word, facts or characteristics of the word, examples and non-examples.  This leads students to a deeper understanding of a word and its relationship to their own lives. 
  

Summarizing and Note Taking 

Squares, Triangles, Circles – Have students list 4 things that “square with my thinking”, 3 “details to support”, and 1 question “circling” in my head.

 Carousel Brainstorming – On chart paper around the room (or a paper that is passed around groups), ask small groups of students to respond to a question or statement posed at the top of the paper.  After a short period of time, student groups move on to another piece of chart paper/topic, and read what has been written about that topic and add to or respond to it.  Key reminder – ahead of time prepare the chart paper and the different topics, insuring that you have enough “stations” so that every group is at one station during each rotation.  

Word Splash – Give students a “splash” of the key words from the lesson.  They must write a few meaningful sentences (Summarizing the learning) using these words.

Reinforcing effort and Providing Recognition 

Pause, Prompt, Praise – encourages students to problem solve and self-correct.  If a mistake occurs, pause; wait to give the student a chance to solve the problem.  Then give a hint or lead to encourage the students.  If the answer is not correct after two prompt, give the answer.  Use a variety of encouraging words and phrases to support students with their attempts. 












Attitude or Effort Rubric –
 [image: Macintosh HD:private:var:folders:9x:_jgfzng1191crxd1tdz1_fwm00389q:T:TemporaryItems:bd0ad93eefa64616895fd74b741ae80c.jpg]

Homework and Practice

Sharing Notebook – Students write a letter to parents once a week (or whenever the teacher decides) in journal about the work that is happening at school.  This can be subject-specific or student’s choice.  

Nonlinguistic Representations


Time Sequence Pattern – Used to organize events in chronological order.  It can be used for historical events, but can also be used to tell the events of a story in order. 

[image: Macintosh HD:private:var:folders:9x:_jgfzng1191crxd1tdz1_fwm00389q:T:TemporaryItems:imgres.png]

Concept Pattern Organizer –  Use the organizer to tell the concept being defined, it’s attributes, how it works or what it does, and some examples of the concept. 
 
 [image: Macintosh HD:private:var:folders:9x:_jgfzng1191crxd1tdz1_fwm00389q:T:TemporaryItems:imgres.png]
Cooperative Learning

Pass the Pencil – an interactive approach to engage all students in the writing process.  Students are placed into heterogeneous cooperative groups.  They pass the paper and pencil around the group and write a response, sentence, thought, etc in order to build their paragraph.  Students can assist each other if they do not know the answer or cannot express themselves through writing.  Spelling does not count. 

Numbered Heads Together – Students are placed in groups and each person is given a number (from one to the maximum number in each group).  The teacher poses a question and students “put their heads together” to figure out the answer.  The teacher calls a specific number to respond as the spokesperson for the group.  By having students work together ina group, this strategy ensures that each member knows the answer to problems or questions asked by the teacher.  Because no one know which number will be called, all team members must be prepared. 


Generating and Testing Hypotheses

Inquiry Charts – enables students to gather information about a topic from several sources. Teachers design the I-chart around several questions about a topic.  Students read or listen to several sources on the topic and record answers to the posed questions within the I-chart.  Students generate a summary in the final row.  Different answers from various perspectives can be explored as a class.  
[image: Macintosh HD:private:var:folders:9x:_jgfzng1191crxd1tdz1_fwm00389q:T:TemporaryItems:Inquiry-Chart.jpg]

Stop that Video! - The idea is that as students watch a video, the teacher will stop playback at key moments in the video to maximize comprehension. During the stoppage, students can reflect on the section that they just viewed, as well as make predictions about what they think could happen next. (Students could also be asked to predict what they expect the video to be about before the film begins). English learners particularly benefit from note-taking sheets that outline key points or questions to be answered in the video. Once students process information independently, they can share and clarify the information with a partner. This strategy allows the teacher to check for understanding throughout the course of the video and address any misconceptions. If a student chooses to process the information with another student in their primary language, their comprehension will most likely be enhanced.



Questions, Cues, and Advance Organizers

Answer-Cite Evidence-Expand/Explain your Answer – is for demonstrating learning with short answer, extended response items.  It helps students show they know or can do the learning standards.  
[image: Macintosh HD:private:var:folders:9x:_jgfzng1191crxd1tdz1_fwm00389q:T:TemporaryItems:imgres.jpg]


[bookmark: _GoBack]SQ3R – (Survey, Question, Read, Recite, and Review)  engages students in each step of the reading process including skimming.

[image: Macintosh HD:private:var:folders:9x:_jgfzng1191crxd1tdz1_fwm00389q:T:TemporaryItems:imgres.jpg]

Development of Academic Vocabulary

Word Storm – visualizes word associations; Starting from a word that you choose, word storms create a map that places related words close together.  These word associations can help you find new ideas, inspiration in a brainstorm or getting over a writer’s block.  An example of a Word Storm would be a Wordle.  


Word Map

[image: Macintosh HD:private:var:folders:9x:_jgfzng1191crxd1tdz1_fwm00389q:T:TemporaryItems:strategy_wordmap.jpg]
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Effective Effort Rubric

Fixed
Mindset

Mixed
Mindset

Growth
Mindset

Taking on
Challenges

You avoid challenges.

You take on a

challenge if you've
been successful at
something similar.

You look forward to
the next challenge.

Learning
from
Mistakes

You see mistakes as
failures. You may hide
mistakes.

You are willing to
learn from
mistakes, but don't
know how to move
forward.

You reflect on what

you learned from the

mistake and apply it
10 trying again.

Accepting
Feedback

You feel defeated by
criticism and want to
quit.

You might feel
okay about
eriticism if you
really want the
help.

You see criticism as
supporting your
learning, and you
learn from it.

You do not use

e 10 practice

You enjoy the process
of getting really good

o strategies to complete | but only if you feel & real
Practicing | {5 or you donot | like you' atsomething: Yol
practice the skill at” it already. Tay set yourown
practice plans.
You persevere but | You stick to it” and
You give up at the first | only when youare | keep working
Perseverance| " 57{ ! promptedand | confidently until the
supported. task is complete.

Asking
Questions

Taking
Risks

You dont ask
questions or don't
know which questions
1o ask.

You are not engaged
in the task. If it’s too
hard, you turn in
incomplete or copied
work.

If you think it too
hard for you, you
won't ask
questions.

You will take risks
if you have done
something similar
before.

You ask questions of
the teacher, the task,
and yourself.

You begin
confidently, risk
making mistakes, and
openly share your
work.

My goal for next time:

Adapted from www.mindsetworks.com
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